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PREFACE

This report examines the current status of Karen schools in the four Northern districts of Karen State
, Burma.  This report comes from data collected by KTWG’s 12 mobile teacher trainers.  The mobile teacher trainers personally visited schools in the 4 Northern Districts of Karen Stateas during June-August, 2001.  The mobile teacher training team performs three three-month cycles per year.  They have now completed their first cycle.  In 2002, the mobile teacher training project will expand into the 3 southern districts of Karen State.

This initial report seeks to demonstrate that notwithstanding the dire lived circumstance of Karen State communities, Karen schools continue to operate.  This report attempts to highlight the urgent need for educational assistance programs in the designated districts and demonstrates the feasibility for such programs.

KTWG can be contacted at P.O. Box 39, Mae Sariang, Mae Hong Song, 58110, Thailand.  (tel) 053-681-440       email teaching@cscoms.com

	1.            ACRONYMS

	
	

	ASEAN
	Association of Southeast Asian Nations

	BBC
	Burmese Border Consortium

	CCSDPT
	The Committee for Coordination  of Services to Displaced People in Thailand

	CIDKP
	Committee for Internally Displaced Karen People

	DKBA
	Democratic Karen Buddhist Army

	DKBO
	Democratic Karen Buddhist Organisation

	IDP
	Internally Displaced Person

	IO
	International Organisations

	KCO
	Karen Central Organisation

	KED
	Karen Education Department

	KIO
	Karen Independence Organisation

	KNA
	Karen National Association

	KNDO
	Karen National Defence Organisation

	KNLA
	Karen National Liberation Army

	KNPP
	Karenni National Progress Party

	KNU
	Karen National Union

	KNUP
	Karen Nationalities United Party

	KORD
	Karen Office for Relief and Development

	KRC
	Karen Refugee Committee

	KWO
	Karen Women Organization

	KYO
	Karen Youth Organisation

	NGO
	Non-governmental Organisation

	NHEC
	National Health and Education Committee

	Slorc
	State Law and Order Restoration Coucil

	UN
	United Nations

	UNHCR
	United Nations High Committee for Refugees

	WFP
	World Food Programme

	WHO
	World Health Organisation

	WVI
	World Vision International


2.a.
Who is the Karen Teacher Working Group (K.T.W.G.)?

The Karen Teacher Working Group (KTWG) was organized in 1997.  Our mission statement is to respond to the real needs, stated and observed, of Karen teachers working in refugee camps along the Thai-Burma and in the liberated area of Karen State.   We provide culturally-based and situationally relevant programs in Karen to ensure that local needs find local solutions. Our main goal is to equip teachers with skills, which enable them to respond to the ever-changing needs of our youth and our People. We advocate active student-centered classrooms, which encourage problem solving, creativity and critical thinking. These are the skills that will enable our future.

KTWG has been structured to maximize community participation and ownership basing all decisions on consensus.  Our Steering Committee is a 9-member body of non-KTWG members.   The Steering Committee, currently composed of KED, NHEC, KWO, KORD, CIDKP, KRC and DEP representatives, is responsible for advising KTWG on all organizational and program matters, although it does not have final decision-making jurisdiction.   The KTWG central committee is made up of 2 program directors, a foreign program advisor, and 6 regional representatives.   The central committee has final decision making authority on all major decisions, however, common decisions relating to everyday situations can be made by the Director of Programs alone. The KTWG currently has 32 active members, 31 Karen and 1 Canadian. Our members come from the communities in which we are involved. 

2.b.
What are K.T.W.G. activities?
At the time of this report, KTWG is involved in two main activities.  The first is the development of the Karen Teacher Newsletter which is a quarterly newsletter distributed to all Karen teachers working in refugee camps and in Karen State.  The newsletter attempts to share current news affecting all Karen schools while also providing distance teacher education.  As teachers ‘write-in’, the newsletter also acts as an arena for dialogue and ongoing assessment of the current status of Karen education on both sides of the border.

Our second activity is our Mobile Teacher Training Project in Karen State.  In 2001, the mobile teacher training project has worked with Karen teachers working in the 4 Northern districts of Karen State, Burma.  In 2002, this project will be expanded into the 3 southern districts and thus cover all Karen teachers in Karen State.  The project’s target group is the approximate 31,000+ Karen students studying in Karen primary and secondary schools and more specifically the 1300+
 Karen teachers who provide for these students education.   The central problem being addressed by this project is the lack of teacher skills amongst Karen teachers and how this negatively affects teachers’ orientation toward their positions. This project provides in-service and summer vacation teacher training to all Karen teachers working in schools in Karen State.  12 mobile teacher trainers (will be 18 as of January 2002) visit all Karen State schools on three-month cycles.  During these cycles, mobile trainers provide teacher training while assessing educational needs as defined by teachers and communities themselves. Our goal is to contribute to increasing the quality of Karen education being provided to Karen youth.  
3.
Background Information on Karen Education

Although the conditions are less than ideal, basic human needs for refugees living in the camps on the Thai-Burma border are being met by the international NGOs that have access to them.  The Karen, recognizing the importance of education, are committed to providing, to the best of their ability, teachers and a stable school environment for the children in the camps.  Despite the long term existence of the camps, measures to meet basic educational needs of the children who live there are still stopgap in nature.  

There are schools in operation and teachers in place.  However, in a great number of cases, the teachers who are charged with the children's’ education have little or no formal training themselves nor do they have educational texts to rely on for support.  Teachers do their best to provide their students with a good education but their lack of experience, skills and/or lack of teaching materials means that children are suffering.  

The situation for schools inside Karen State is much more serious.  To gain better understanding about the current situation, KTWG has met with, interviewed and surveyed a significant percentage of the target group population as well as has drawn on the lived experience of our own members.  In-depth discussions have been conducted to gain an understanding of how our Karen educators feel the situation for students and teachers can be improved.  The basic daily needs of families are a primary focus of concern in the communities.  Following that, the most urgent expressed need is for support in practical teacher training, appropriate teaching materials and texts.  The Karen schools suffer from a lack of trained teachers and an outdated curriculum.  

In June 1999, KTWG facilitated an Educational Needs Assessment with teachers and communities from the four Northern Districts of Karen State, Burma.  KTWG needs assessors met with over 111 communities, 196 schools, 455 teachers and 4,136 villagers inside Karen State.  Assessors uncovered three major problems faced by teachers and schools: 1) lack of teacher support 2) lack of materials 3) lack of teacher training. KTWG, in coordination with the local government, is attempting to respond to these needs.  

4.
Latest report from the 4 Northern districts of Karen State

In June 2001, twelve KTWG mobile teacher trainers entered Karen State on their first three-month training cycle throughout the 4 northern districts (Mutraw, Doo The Doo, Taungoo and Kler Lwee Htoo).  As it was their first cycle, the MTTT (mobile teacher training team) focused on developing positive relationships with local teachers and communities while trying to identify specific needs.  

4.a.
Data Collection Methods

Prior to leaving on their first cycle MTTT received training in participatory and community-based research methods.    Each MTTT member was provided with an assessment package, which helped him or her collect information about diverse issues concerning education in the community.  MTTT personally visited every accessible community with an operating school (defined as any site where you have teachers and students).  Members facilitated community meetings, encouraging all community members to participate.  Too often, when we talk ‘education’, we only to talk to those community members who are directly involved with teaching or in the administration of schools.  KTWG understands that schools are an intricate part of their communities.  The status of schools should be understood within the wider life of the community.  MTTT also met with teachers individually and observed them in their classrooms.

4.b
Brief Description of journeys

The MTTT left for Karen State at the beginning of June 2001.  Their purpose was to visit as many Karen schools in their designated areas as possible.  On average, each team member’s journey was interrupted for approximately 10-12 days for security reasons, 7-10 days for illness (usually diarrhea and malaria) and 10 days because of heavy rain.  Certain areas, such as Mone township in Kler Lwee Htoo district, were almost completely inaccessible due to SPDC presence (in recent years rainy season is the period for high levels of SPDC activity).  Members reported that accessibility to schools would not be an issue after rainy season was over. Team members stayed, on average, 2-3 days in each community.  Members only collected first hand information from communities and schools, which they actually visited.  Members believe that they will be able to visit all schools on their next cycle, as the rain will have subsided.  Members returned at the end of August, 2001.

4.c
Overview of the 4 Northern Districts and their Schools
	KAREN STATE DISTRICTS
	SCHOOLS

PS     MS   HS  TOT
	TEACHERS

  M      F       T
	STUDENTS

  M        F           T
	COMMUNITY MEMBERS

  M           F          T

	Kler Lwee Htoo 
	10
	1
	0
	11
	20
	1
	31
	194
	154
	348
	1155
	1121
	2276

	
	30
	3
	0
	33
	--
	--
	69
	420
	378
	798
	
	
	

	Taungoo
	34
	8
	1
	43
	17
	59
	76
	611
	647
	1258
	4303
	4377
	8718

	
	40
	3
	0
	43
	--
	--
	75
	575
	640
	1215
	
	
	

	Doo Tha Htoo
	33
	2
	2
	37
	49
	43
	92
	1230
	1238
	2468
	7757
	10429
	18186

	
	56
	2
	0
	58
	--
	--
	126
	2055
	2007
	4062
	
	
	

	Mutraw
	75
	6
	6
	87
	79
	138
	217
	1369
	1261
	2630
	7334
	7863
	15197

	
	193
	6
	3
	202
	--
	--
	405
	3539
	3377
	6916
	
	
	

	Pa.an
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	63
	3
	0
	66
	--
	--
	145
	1943
	2153
	4096
	
	
	

	Dooplaya
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	158
	4
	0
	162
	--
	--
	482
	7794
	6820
	14614
	
	
	

	Mergui-Tavoy
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	

	TOTAL
	108
	17
	9
	178
	145
	241
	386
	3404
	3300
	6704
	20549
	23790
	44339

	
	540
	21
	3
	564
	--
	--
	1302
	16326
	15375
	31701
	N/A
	N/A
	N/A


Shaded areas represent KTWG statistics (areas actually kkbjkh visited by KTWG on latest cycle)

Italicized numbers are Karen Education Department statistics updated on Oct. 26, 2001.

Kler Lwee Htoo


Kler Lwe Htoo is the closest district to central Burma.  As such, it also has the highest amount of SPDC control.  Only the eastern part of this district, east of the highway and railway, is under Karen control.  Karen schools are operating in the eastern areas of Mone, Ler Doh and Hsaw Hti townships along the Mutraw district border.   Moible trainers were unable to visit Mone township due to heavy SPDC presence in the area.  During the survey, 44% of Karen schools were visited.  This low result is due to SPDC military activity in the area.  Local officials stated that the remaining schools were accessible throughout the majority of the year.

Taungoo

In Taungoo, Karen controlled area is found in the eastern portion of the district along the border of Mutraw district.  During this period, the mobile trainers were able to access all Karen operated schools.  There are 2 types of schools in this district.  Some schools are organized and run under the Karen Education Department or local communities and are easily accessible.  The remaining schools, which are usually within SPDC loci of control,  are operated by villages in conjunction with SPDC officials for pragmatic reasons.  In return, villagers are 'assured' by SPDC authorities that schools can be kept open.  These schools have some SPDC teachers and use SPDC endorsed curricula but the majority of teachers and students are Karen.  .  Trainers were also able to meet with some with Karen teachers from some SPDC controlled schools.

Doo The Htoo


Doo The Htoo, like Kler Lwee Htoo, also suffers from high levels of SPDC control.  Karen controlled areas can be loosely defined as areas east of the Bilin River, north east of the railway and highway.  The majority of schools surveyed were in north-central Thaton township and the south east of Bilin township along the Mutraw district border.  Team members met with 57% of the reported Karen operating schools.  Schools not met were inaccessible due to SPDC activity at the time. Local officials stated that the remaining schools were accessible throughout the majority of the year.  

Mutraw

This district maintains the highest level of Karen control amongst the districts in the survey. About 60% of reported operating Karen schools in the four Northern districts are in Mutraw.  Team members were able to access 52%  of reported Karen schools in the district. There are SPDC bases in Papun and Kamamuang and other urban centres.  Local Karen officials noted that all Karen schools were accessible throughout the majority of the year.  Seasonal SPDC operations may stop schools for short periods of time during the year, however schools are reopened soon after military operations are eneded.  Villages closest to SPDC bases are more dangerous and as such less accessible.  Mutraw borders Thailand and is the most accessible district  from Thai soil.

4.d.
Teacher Responses

4.d.1
An Overview

Team members met, observed, and interviewed 386 teachers.  The  goal of this was to uncover general problems faced by teachers while also focusing on the specific needs of individual teachers.

4.d.2
Teacher Difficulties

Teachers defined a wide variety of difficulties in their positions, however a lack of food and medicine were the most common responses from teachers throughout the 4 districts.    Other common responses were for poor security, lack of training and lack of texts.  In the table we have listed teacher’s responses according to the frequency of the response.

	DISTRICT
	RESPONSE 1
	RESPONSE 2
	RESPONSE 3

	Kler Lwee Htoo
	Lack of food (99%)
	Poor health (96%)
	Poor security (93%)

	Taungoo
	Lack of food (98%)
	Lack of textbooks (95%)
	No medicine (94%)

	Doo Tha Htoo
	Lack of food (98%)
	Poor health (98%)
	No subsidy (94%)

	Mutraw
	Poor health (99%)
	Lack of food (97%)
	Poor security (92%)


4.d.3  Teacher Needs 

Teacher’s needs, as expected, reflect their difficulties.   Teacher’s needs are basic human needs for food, health and a safe home.  Over 95% of teachers stated that they needed teacher subsidies.  While they wanted to keep teaching, without subsides they are unable to provide for themselves and their dependants.  Teachers also stated that poor health conditions amongst teachers and students led to frequent absence from school which further disrupted student learning.

	DISTRICT
	RESPONSE 1
	RESPONSE 2
	RESPONSE 3

	Kler Lwee Htoo
	Food/subsidy (99%)
	Health              (99%)
	Security (92%)

	Taungoo
	Food/subsidy (99%)
	Textbooks         (94%)
	Medicine (97%)

	Doo Tha Htoo
	Medicine       (98%)
	Food/subsidy     (97%)
	Clothing (87%)

	Mutraw
	Food/subsidy (97%)
	School materials(95%)
	Teaching Aids (83%)


The need for food and for subsidy is the same

4.d.3  School Needs

Schools are extremely poorly equipped.  Teachers reported that basic school material needs are not being met, although some materials are received from NHEC.  A majority of teachers believed that schools should have a stock of medicine for students and teachers.  The need for school building repair and/or construction was noted by teachers in each district, especially Taungoo.

	DISTRICT
	RESPONSE 1
	RESPONSE 2
	RESPONSE 3

	Kler Lwee Htoo
	Materials (92%)    
	Medicine             (89%)
	Building repair (74%)

	Taungoo
	Materials (89%)
	Building repair     (83%)
	Medicine         (81%)

	Doo Tha Htoo
	Materials (94%)
	Sports equipment (77%)
	Textbooks       (76%)

	Mutraw
	Materials  (91%)
	Medicine                (89%)
	Sports Equipment (71%)


(materials include blackboards, benches, desks, chalk, pens, paper, notebooks)

4.d.4
Reasons children do not attend school

Teachers stated that poor student attendance was a major reason for student failure and dropout.  Teachers believed there were a number of reasons for student truancy (absence from school).

	DISTRICT
	RESPONSE 1
	RESPONSE 2
	RESPONSE 3

	Kler Lwee Htoo
	Poverty(97%)    
	Poor health   82%)
	Poor security     (72%)

	Taungoo
	Poverty(91%)
	Poor security (76%)
	Poor health        (69%)

	Doo Tha Htoo
	Poverty (95%)
	Poor security (81%)
	Poor health        (80%)

	Mutraw
	Poverty (94%)
	Poor health    (88%)
	Poor security         (76%)


Family poverty was the single greatest reason for student absence.  Poverty meant that families were unable to pay for school costs.  Some team members noted that student enrolment costs range from 0-180 Baht per year depending on the school and the standard of study.  Family poverty and lack of food also meant that parents required their children to help in food gathering and production which kept them away from shcools.

As mentioned before, poor health is a central cause for both teacher and student absence from school.  Also, SPDC military offensives lead to internal displacement and community relocation.  At these times schools are closed and the community is scattered seeking refuge in more  secure areas away from SPDC activities.  SPDC often destroy Karen paddies and lifestock which further impoverishes communities.  Relocation means great loss of food stuff and damages to overall health of the community.

4.e
Community Responses

The Moible teacher training team facilitated community meetings at each school they 
.  The goals these meetings were to foster strong relationships with local communities and to define how communites sought to solve the problems that their schools faced.  We will now look at some of the more common community responses.

4.e.1.
Main problems community faces in supporting schools

Communities were very specific in their responses.  Problems in supporting schools were the same problems that communities endured as a whole.  The main problem faced by communities is a lack of food.  Many other problems in providing support the school system stem from this root cause.  A vast majority of communities do not have enough food for themselves (96% of respondents) and/or suffer from extreme poverty (100% of respondents) and as such they are unable to provide sufficient support for their teachers, students and schools.

In the majority of communities met, villagers reported to depend on food crops for their own consumption as well as commerce.  Lack of food and the loss of revenue from food crops is cause by SPDC policy to destroy food crops.  SPDC military activity which destabilizes community life (villagers forced to flee and hide) futher compounds this problem.  Over recent years, community have further suffered due to the effects of drought, flooding and pests.

Communities feel that they cannot sufficiently support their teachers.  As teachers give their time to teach, thus having no time for food production, the community must provide some assistance to them in the form of rice or money (to buy rice).  Villagers also stated that extra funds to support to student and schools costs were simply not available.

	DISTRICT
	RESPONSE 1
	RESPONSE 2
	RESPONSE 3

	Kler Lwee Htoo
	Poverty(97%)    
	Poor health   (88%)
	Poor security     (86%)

	Taungoo
	Poverty(91%)
	Poor security (90%)
	Poor health        (87%)

	Doo Tha Htoo
	Poverty (94%)
	Poor security (89%)
	Poor health        (80%)

	Mutraw
	Poverty (98%)
	Poor health    (95%)
	Poor security         (91%)


4.e.2.
School materials
Mobile team members personally assessed the current status of materials in each of the schools that they visited.  KTWG generated a criteria to assess the quality of materials which they rated as good/fair/poor.

	DISTRICT
	GOOD
	FAIR
	POOR

	Kler Lwee Htoo
	7%
	22%
	71%

	Taungoo
	3%
	6%
	91%

	Doo Tha Htoo
	0%
	16%
	84%

	Mutraw
	22%
	20%
	58%


4.e.3.
School building
Mobile team members personally assessed the current status of each school building which they visited.  KTWG generated an assessment criteria before departing on their mobile cycle.

	DISTRICT
	GOOD
	FAIR
	POOR

	Kler Lwee Htoo
	6%
	16%
	78%

	Taungoo
	12%
	22%
	66%

	Doo Tha Htoo
	14%
	12%
	74%

	Mutraw
	12%
	26%
	72%


4.e.4.
Where do teachers receive support from?
	DISTRICT
	Community
	Parents
	Church
	Local Authority
	Other

	Kler Lwee Htoo
	33%
	28%
	6%
	27%
	6%

	Taungoo
	20%
	44%
	2%
	10%
	24%

	Doo Tha Htoo
	26%
	30%
	12%
	14%
	28%

	Mutraw
	58%
	6%
	6%
	6%
	24%


The majority of teacher support comes directly from the community and parents themselves.  Some support is distributed through the local authorities, namely the Karen Education Department.  Other organizations, ususally KORD or CIDKP but also foreign individual or organizaitons, also occasionally provide support.

4.e.4.
If support can be provided for teachers, students and schools, who should the support be directed to?
	DISTRICT
	Village Elder
	Teacher
	School Committee
	Local Authority

	Kler Lwee Htoo
	6%
	44%
	38%
	12%

	Taungoo
	12%
	10%
	74%
	4%

	Doo Tha Htoo
	26%
	30%
	12%
	14%

	Mutraw
	21%
	26%
	36%
	17%


Communities had a variety of responses to this question.  Their answers demonstrate that educational assistance must be provided after negotiation with each community to identify the most strategic manner of distribution.  The distribution must remain flexible to local needs while remaining accountable to the donor.

5.
Summary of Findings

This report is the first step of an ongoing process of assessing the status of Karen education throughout Karen State.  Following each three-month mobile training cycle, which will occur three times per year, KTWG will produce an updated report.  In January 2002, KTWG will expand its activities into the three southern districts of Karen State.  The following points summarize our findings:

a. Education is highly valued amongst the Karen community.  Even the most stricken communities, there are attempts made;;; to provide formal schooling to their children.

b. Notwithstanding the dire circumstances of Karen State communities, a significant number of schools are operating.  KTWG is able to access these schools on a regular basis throughout most of the year.

c. The political and economic hardships suffered by communities are inextricably tied to difficulties in the schools.  Poor health, lack of food, poor security resulting from SPDC military activities, and general poverty all contribute to student absence from school and/or performance in school.  Communities’ capacity to support their teachers, students and schools, is severely limited for the same reasons.

d. Teachers who have no time for food production due to their teaching duties, depend on either food or money support from the community.  Where communities cannot support teachers’ basic needs, it becomes extremely difficult for teachers to remain in their teaching positions.

e. The most common stated teacher needs were for subsidies, medicine and teaching materials.

f. The most common stated school needs were for materials and buildings.

g. The most common stated student needs were for food, medicine, materials and textbooks.

h. The most common reasons for student truancy is poverty, poor health and poor security.

i. Teachers and schools received support from a varitey of local  and non-local sources.  Assistance distribution should be negotiated with local communities.

6.
Education Assistance Programs in Karen State

KTWG will continue to assist Karen State schools by providing in-service/summer vacation teacher training and by distributing our newsletter.  However, these activities do not begin to satisfy the more urgent needs of teachers, students, schools and communities found in this report.  Lack of teacher subsidies, school materials, student food/health provisions and poor school buildings – all of which contribute to the destitute status of communities - are hindering education throughout Karen State.  The KTWG central and steering committees have agreed that KTWG must attempt to respond to these needs.  KTWG has developed a working plan to respond to these needs and is now seeking funding.

6.a.
Making a case for providing education assistance in Karen State

Education assistance programs are warranted because 1)  there is a sufficient number of schools operating, and 2)  the report demonstrates a clear and immediate need for assistance.  

Assistance programs are feasible because  1)  the real and stated needs of schools, which can be used to define the parameters of assistance programs, have been defined in this report;  2)  schools are accessible to KTWG throughout most of the year;  and  3)  monitoring systems for assistance programs in Karen State can be ‘built on the back’ of existing KTWG programs and as such can be effective, ongoing, and accountable.

By 2002, KTWG will be involved with all Karen schools throughout Karen State.  The mobile teacher-training project indicates that KTWG is able to access, visit and assess all schools on an ongoing basis.  KTWG believes that the mobile teacher training project, while valuable in its own right, should act as a first step in our attempt to meet a variety of educational needs in Karen State. 

With the mobile project, we have established a sustainable and effective system for collecting pertinent accurate information from local schools.  We have definitive information concerning the location of schools, the names and numbers of teachers, the numbers of students, and the type of school materials available and required and, the condition of school buildings.  KTWG has identified the type of assistance, if any, being provided to teachers and schools by their respective communities and/or ‘outsiders’.  As such, KTWG can assure funders that education assistance will be directed to appropriate persons; will be responsive to the specific needs of the community and school; and will avoid any potential duplication of assistance distribution.

6.b.
Karen State Education Assistance Program – KTWG working plan

The KTWG hopes to implement a three-year assistance program for education in Karen State.  Our aim is to provide:  teacher subsidies, school material support, student food/health support and emergency school building support.  KTWG is concerned with both the short and long term benefits of such a program.  Temporary one-time payments from ‘outside’ of the community might provide temporary relief, however it also might cause a number of other unanticipated problems, such as:

· A disproportionate allocation of resources to one or more members of the community (namely teachers).

· A disruption of local systems, which are in place to provide for teachers, schools.  In such a case, what would happen at the end of the assistance program?
· Dependency on ‘outside’ support at the expense of community autonomy.
· Devaluation of local initiatives.
In short, KTWG believes that education assistance means helping local communities help their own schools and teachers.  This being said, KTWG has expectations that the support will be used to support teachers, students and schools.  KTWG, the local community and local teachers will mutually generate the criteria for each specific support.  Prior to beginning the program, it will be made clear to all involved that this program is temporary (3 years).  

KTWG is in the process of finding funding for this assistance program.  If you would like to receive details about our assistance program, please do not hesitate to contact us.

Karen Teacher Working Group

P.O. Box 39

Mae Sariang, Mae Hong Song

58110

teaching@cscoms.com







� In this report the terms Karen State and Kawthoolei are used interchangeably.  Karen State refers to the area as defined by the KNU.


� Statistics from Karen Education Department’s report on October 26, 2001.





